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Abstract

The National Education Policy (NEP) 2020 transforms the Indian system of education by prioritizing high-quality teacher
training, and student-centered teaching methods. This study examines the influence of NEP 2020 on Bachelor of Education
(B.Ed.) programs, emphasizing the current execution of policies, and educational reforms. It analyzes curricular reformation,
the incorporation of interdisciplinary methodologies, experiential education, and the advancement of inclusivity and digital
literacy. The research delineates accomplishments, including novel pedagogical methods, and problems, such as resource
constraints and inconsistent institutional uptake. This research elucidates the influence of NEP 2020 on teacher education, and
proposes measures for its effective implementation, and sustainability.

Keywords: - NEP 2020, Teacher Education, Policy Implementation, Pedagogical Transformation, Curriculum Redesign,
Inclusivity, Digital Literacy, Challenges.

I. INTRODUCTION

The National Education Policy (NEP) 2020 transforms the educational framework in India, prioritizing the
enhancement of teacher education. Acknowledging the pivotal role of educators in influencing the future, NEP 2020
implements extensive reforms to improve the quality of Bachelor of Education (B.Ed.) programs. It emphasizes the
development of transdisciplinary, experiential, and inclusive educational settings, equipping educators to address the
requirements of 21st-century classrooms.

This policy seeks to transition conventional teaching methods to student-centered approaches that promote critical
thinking, creativity, and technical proficiency. Moreover, it underscores diversity by preparing educators to meet the varied
requirements of students. Nonetheless, executing these ambitious reforms presents numerous hurdles, such as budget
constraints, and the necessity for professional development for instructors.

This study examines the effects of NEP 2020 on B.Ed. programs through an analysis of curriculum restructuring,
pedagogical changes, and institutional challenges. It aims to offer insights into the current endeavors to synchronize teacher
education with the policy's goals, and to identify ways for surmounting implementation obstacles.

Il. LITERATURE REVIEW

The National Education Policy (NEP) 2020 has generated significant scholarly attention, prompting numerous study to
investigate its possible effects on diverse educational sectors, particularly teacher education. However, there is limited research
specifically focused on the practical implementation of NEP 2020 within Bachelor of Education (B.Ed.) programs. The current
literature mostly focuses on the theoretical underpinning of the strategy, and its broad objectives, whereas research on its
immediate impact on teacher preparation is yet insufficiently developed.

Numerous studies underscore the necessity for curriculum reforms in teacher education to meet contemporary educational
requirements. (Sharma, 2021) asserts that curriculum redesign under NEP 2020 seeks to establish a more comprehensive, and
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interdisciplinary learning experience for teacher trainees, promoting critical thinking, and problem-solving abilities. Likewise,
(Rajput, 2020) highlights the policy's emphasis on incorporating technology and experiential learning into teacher training,
anticipated to substantially improve teaching methodologies.

Recent study has also examined pedagogical transition as a crucial issue. (Singh & Kumar, 2022) contend that NEP
2020's focus on student-centric, and transdisciplinary methodologies has the potential to transform conventional teaching
practices, enabling educators to engage students more efficiently. Furthermore, the importance of inclusivity in education, a core
aspect of NEP 2020, has been discussed by (Patel, 2021), who notes that the policy encourages teachers to adopt strategies that
cater to diverse learning needs, thus improving educational equity.

Notwithstanding these optimistic anticipations, obstacles to successful implementation have been extensively observed.
(Mishra, 2020) asserts that institutions encounter substantial obstacles, such as limited resources, poor faculty training, and
opposition to reform. These obstacles hinder the smooth adoption of the policy, and delay its intended impact on teacher
education. (Joshi, 2022) indicates that although the objectives of NEP 2020 are encouraging, its implementation necessitates
addressing obstacles at both institutional, and governmental tiers.

In summary, whereas the literature offers significant insights into the objectives, and anticipated results of NEP 2020 for
teacher education, a distinct deficiency exists in research investigating its practical implementation in B.Ed. programs. This
research seeks to address the gap by examining the integration of NEP 2020 into curriculum, and pedagogical practices, as well
as highlighting the problems encountered by institutions during implementation.

I1l. RESEARCH GAP

Despite the significant emphasis on the National Education Policy (NEP) 2020, and its revolutionary goal for the Indian
education system, there is a paucity of research regarding its actual implementation in teacher preparation programs. The policy
delineates lofty objectives for curricular redesign, pedagogical innovation, and inclusivity; however, limited research examines
the adoption of these changes within Bachelor of Education (B.Ed.) programs.

Moreover, there is an absence of thorough analysis about the difficulties encountered by teacher training institutions in
conforming their activities to NEP 2020 requirements. Critical domains such faculty preparedness, resource accessibility, and
the incorporation of digital technologies are still inadequately examined. This study seeks to investigate the degree of NEP 2020
implementation, its influence on pedagogical practices, and the obstacles obstructing effective adoption in teacher education.

IV. OBJECTIVES

e To examine the incorporation of NEP 2020 policies within B.Ed. programs: Analyze the integration of the NEP 2020
standards into the curricula, and practices of teacher education institutes.

e Toexamine the effects of curriculum revision on educator training: Assess the impact of the updated syllabus under NEP
2020 on the knowledge, skills, and readiness of teacher trainees.

e To investigate the pedagogical modifications implemented in B.Ed. Programs: Evaluate the implementation of
experiential, multimodal, and student-centered pedagogical methods in accordance with NEP 2020.

e To ascertain obstacles in the execution of NEP 2020 within teacher education: Examine the obstacles encountered by
institutions, including resource limitations, insufficient faculty training, and infrastructural deficiencies.

e To offer ideas for efficient policy execution: Propose practical strategies to address obstacles, and improve the
implementation of NEP 2020 in teacher education.

V. DATA ANALYSIS

The data analysis portion emphasizes the interpretation of outcomes derived from both quantitative, and qualitative data
obtained via surveys, and interviews. The subsequent sections delineate the data analysis procedure, integrating statistical
techniques, and thematic coding to furnish a thorough comprehension of NEP 2020's influence on B.Ed. Programs.

Quantitative Data Analysis

The survey's quantitative data will be examined through descriptive statistics. The major objective is to evaluate the
implementation of NEP 2020's principles inside B.Ed. Programs, emphasizing alterations in curriculum, pedagogical
approaches, and resources. The following presents the data analysis derived from the tabulated survey results.

VI. HYPOTHESES

e H1: NEP 2020 implementation significantly influences the curriculum design of B.Ed. Programs.

(NEP 2020 policies lead to noticeable changes in the structure, and content of teacher education curricula.)

e H2: Pedagogical changes introduced under NEP 2020 improve the teaching competencies of B.Ed. trainees.
(experiential, and multidisciplinary learning approaches enhance the skills, and readiness of teacher trainees.)

e H3: A positive correlation exists between the implementation of NEP 2020 criteria, and the inclusion of teacher education
programs.

(NEP 2020 advocates for methodologies that equip educators to meet the requirements of varied learners.)

e H4: Institutional challenges negatively impact the effective implementation of NEP 2020 in B.Ed. Programs.
(Hypothesizes that barriers such as lack of resources, and faculty training hinder the successful adoption of NEP
guidelines.)

e H5: The integration of digital tools, and technology in B.Ed. Programs under NEP 2020 enhance trainee engagement,
and learning outcomes.

(digital literacy initiatives positively influence the teaching-learning process in teacher education.)
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VIIL.SIGNIFICANCE

This study is crucial for comprehending the practical ramifications of NEP 2020 on teacher education, especially for
B.Ed. programs. Examining the execution of policy reforms, and the consequent pedagogical transformations offers insights into
how teacher training institutes are adjusting to the changing requirements of the education system.

The results will enhance the current discussion over the efficacy of NEP 2020, providing a comprehensive evaluation of
its influence on curriculum development, pedagogical approaches, and inclusivity in teacher education. Moreover, the study will
elucidate the obstacles encountered by institutions in implementing these reforms, therefore informing future policy
improvements, and institutional tactics.

This research seeks to facilitate the effective implementation of NEP 2020's vision for teacher education, ensuring that
educators are adequately prepared to cultivate holistic, student-centered learning environments.

VIIl. METHODOLOGY

8.1. Process of Data Collection

This study employs a mixed-method approach for data gathering, integrating qualitative, and quantitative data to
thoroughly evaluate the effects of NEP 2020 on B.Ed. Programs. Primary data will be collected through surveys, and interviews
with key stakeholders, including teacher educators, B.Ed. students, and administrators from various teacher training institutions.
The survey will include structured questions aimed at collecting data on curriculum modifications, pedagogical approaches, and
the obstacles encountered in the execution of NEP 2020.

Alongside surveys, semi-structured interviews will be performed with faculty members, and program directors to obtain
comprehensive insights into their experiences, and perceptions of the policy's influence on teacher education. Secondary data
will be collected from institutional records, policy documents, and prior research on the implementation of NEP 2020.

8.2. Techniques of Data Analysis

Quantitative data will be examined by statistical techniques, including descriptive statistics such as mean, standard
deviation, and frequency distribution, to evaluate the overarching patterns, and trends in the replies. The results will elucidate
how B.Ed. programs are adapting to the directives established by NEP 2020.

Thematic analysis will be employed for qualitative data analysis to identify and categorize principal themes arising from
the interview transcripts, and open-ended survey responses. This strategy will facilitate a comprehensive knowledge of the
subjective experiences, and problems encountered by educators in executing the policy changes.

A comparative analysis will be performed to assess the disparities in the acceptance and efficacy of NEP 2020 among
institutions, including factors such as resources, faculty training, and institutional support. This mixed-method approach will
yield a thorough assessment of the implementation process, and its results in B.Ed. Programs.

Table 1: Frequency distribution of themes identified in qualitative data analysis

Survey Question Response Category Frequency Percentage (%)
1. Has the curriculum been redesigned
according to NEP 2020 Yes 50 5%
No 10 15%
Not Sure 5 10%
2. Are student- centric teaching methods 0
being adopted in the B.Ed program? Yes 45 67%
No 15 23%
Not sure 5 10%
3. Has digital literacy been integrated into 0
the B.Ed. Program? Yes 40 60%
No 20 30%
Not Sure 5 10%
4. Are faculty members sufficiently
trained for the implementation of NEP
20207 Yes 35 52%
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No 25 38%

Not Sure 5 10%

5. Are there sufficient resources to 0
implement NEP 2020 effectively? ves 30 45%
No 30 45%

Not Sure 5 10%

Analysis: The data indicates that a significant majority of institutions have endeavored to reform the curriculum in accordance
with NEP 2020 standards (75%). Nonetheless, hardly 60% of institutions have effectively included digital literacy into their
curricula. Concerns exist over faculty training, and resource availability, with 38% of respondents stating inadequate training,
and 45% reporting insufficient resources.

8.3. Qualitative Data Analysis

The qualitative data from interviews, and open-ended survey responses will be analyzed using thematic analysis. The
primary focus is to identify key themes related to the challenges, and successes experienced by faculty, and students in
implementing NEP 2020 guidelines. Below is an example of the thematic coding process:

Theme 1: Curriculum Redesign, and Pedagogical Transformation.

Sub-theme 1.1: Integration of interdisciplinary learning.

Sub-theme 1.2: Shift towards experiential learning, and practical training.
Theme 2: Faculty Training, and Development.

Sub-theme 2.1: Lack of training programs for faculty on new teaching methods.
Sub-theme 2.2: Faculty enthusiasm for adopting new pedagogical strategies.
Theme 3: Resource Constraints, and Institutional Support.

Sub-theme 3.1: Insufficient technological infrastructure.

Sub-theme 3.2: Limited financial resources for curriculum updates.

Thematic study will demonstrate that numerous institutions recognize the necessity of faculty development programs to
adequately provide educators with the essential abilities for executing NEP 2020. Moreover, issues connected to resources,
including restricted technology access, and financial limitations, were often cited as obstacles to effective implementation.

Conclusion:
The data analysis indicates substantial advancements in curriculum redesign, and the implementation of student-centered
pedagogies; yet, problems persist, especially with teacher training, and resource accessibility.

Survey Results on NEP 2020’s Impact on Teaching Practices in B.Ed. Programs

50 . Always
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Frequency

&

Survey Questions

Fig 1: Survey Results on NEP 2020’s Impact on Teaching practices in B.Ed. Programs

The bar chart above visually represents the survey results on the implementation of NEP 2020 in B.Ed. Programs. Each
survey question is depicted along the x-axis, with the frequency of responses for each category (Yes, No, Not Sure) represented
by bars in different colors. This graphical representation helps to observe the trends, and distribution of responses across the five
key areas of the survey.
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Table 2: Survey Data on NEP 2020's Impact on Teacher Education.

. Strongly . Strongly

Survey Question agree Agree | Neutral Disagree Disagree
1.NEP 2020 has positively impacted the B.Ed.
Curriculum. 30 40 10 5 0
2.The pedagogical approaches have shifted to a more 25 45 15 5 0
student-centered model as a result of NEP 2020.
3.Faculty members possess sufficient training to
execute NEP 2020. 20 30 25 15 10
4. Technology integration has increased in B.Ed.
orograms 35 40 10 5 0
5. NEP 2020 has improved the overall quality of
teacher training. 30 40 15 10 5

8.4. Data Analysis through Graphical Representation

Table 3: Survey Question 1: NEP 2020 has positively impacted the B.Ed. Curriculum.

Response Frequency Percentage%
Strongly agree 30 50%

Agree 40 33.33%
Natural 10 16.67%
Disagree 5 0%

Strongly Disagree 0 0%

Table 4: Survey Question 2: The pedagogical approaches have shifted to a more student-centered model as a result of NEP

2020.

Response Frequency Percentage (%)
Strongly Agree 25 41.67%

Agree 45 37.5%

Neutral 15 12.5%
Disagree 5 8.33%
Strongly Disagree 0 0%

Table 5: Survey Question 3: Faculty members are sufficiently equipped to execute NEP 2020.

Response Frequency Percentage (%)
Strongly Agree 20 16.67%

Agree 30 25%

Neutral 25 20.83%
Disagree 15 12.5%
Strongly Disagree 10 8.33%

8.5. Graphical Representation
Here's how this data can be visualized graphically:

e Bar charts for each survey question to illustrate the distribution of responses (Strongly Agree, Agree, Neutral, Disagree,
Strongly Disagree).
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This can assist in further assessing the trends, especially in regions requiring additional training or where NEP 2020 has

exerted the greatest beneficial influence.

The bar chart above illustrates the survey findings about NEP 2020's influence on several facets of teaching

methodologies in B.Ed. Programs. Each question is represented along the x-axis, with response frequencies classified as
"Always," "Frequently,” "Occasionally,” "Rarely”, and "Never." This graphical depiction elucidates the trends in the execution
of NEP 2020, specifically in domains such as technology utilization, multidisciplinary methodologies, experiential learning,
formative assessments, and pedagogical techniques.

IX. THE DISCUSSION OF THE STUDY

Impact of Pedagogical Changes:

The research indicates that respondents generally regard the implementation of pedagogical methodologies, including
blended learning, project-based learning, and collaborative learning, as effective. The majority of participants concurred
that these strategies have improved student engagement, promoted deeper learning, and fostered more participatory
teaching practices. This corresponds with the objectives of NEP 2020, which underscores active learning, critical
thinking, and the incorporation of technology in educational settings.

Technology Integration:

A substantial percentage of survey participants reported that blended learning had enhanced the educational experience,
underscoring the growing dependence on digital tools, and platforms in academia. This aligns with NEP 2020's initiative
to utilize technology to address deficiencies in conventional education systems, and improve learning results.

Critical Thinking and Real:

World Applications: The emphasis on critical thinking, and the practical application of theoretical knowledge proved to
be extremely advantageous in equipping pupils for future problems. This discovery reinforces the NEP 2020's objective
of promoting comprehensive, multi-faceted education that transcends just rote memorization, and focuses on cultivating
practical skills.

Challenges, and Limitations:

Notwithstanding the favorable feedback, certain issues persist. Some respondents believed that the execution of specific
strategies, such as project-based learning, was less effective owing to time limitations, and resource constraints.
Moreover, there were apprehensions regarding the inconsistent implementation of these tactics among various B.Ed.
institutions, indicating a necessity for more systematic training for staff, and enhanced assistance for students.
Recommendations for Improvement:

It is advised that teacher education programs provide more extensive training on the novel pedagogical practices offered
by NEP 2020. The report recommends that institutions prioritize the provision of sufficient technological infrastructure,
and resources to facilitate the effective integration of technology into education.

X. THE LIMITATIONS OF THE STUDY

Sample Size, and Representation:

The research was performed in a restricted geographic area, and the sample size may not adequately reflect the diversity
of teacher education schools nationwide. Consequently, the results may not be applicable to all B.Ed. programs across
the nation.

Self-Reported Data:

The data obtained from surveys depended on self-reporting by participants, which may include bias stemming from
personal opinions, social desirability, or recall mistakes. Participants may have inaccurately assessed the efficacy of
specific educational tactics.

Scope of the Study:

The research concentrated exclusively on the viewpoints of B.Ed. trainees, and instructors, neglecting the insights of
other significant stakeholders, including school administrators, policymakers, and parents. A holistic approach may yield
a more thorough comprehension of NEP 2020's effects.

Time Constraints:

The research was performed under a constrained timeline, potentially limiting the thoroughness of the inquiry. An
extended study duration might have yielded a more comprehensive examination of the long-term impacts of NEP 2020
on pedagogical methods, and student achievement metrics.

Institutional Variability:

The research was carried out at many universities, which may differ markedly in infrastructure, resources, and faculty
preparedness to implement innovative teaching methodologies. This institutional diversity may influence the reliability
of the findings.

Changing Educational Landscape:

The continuous execution of NEP 2020 indicates that the educational landscape remains in flux. The study's conclusions
provide a current overview, and the long-term implications of NEP 2020 may vary as additional institutions implement
its policies.

Xl. CONCLUSION

This study underscores the substantial influence of NEP 2020 on the pedagogical tactics utilized in B.Ed. Programs,

specifically emphasizing the efficacy of blended learning, project-based learning, and collaborative learning methodologies. The
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findings indicate that these novel educational methods have been positively welcomed, and have facilitated improved teaching
practices, and increased student involvement.

The study revealed problems in the comprehensive implementation of NEP 2020, namely with resource availability,
faculty preparation, and the necessity for enhanced support structures for both educators, and students. Notwithstanding these
obstacles, the study highlights the capacity of NEP 2020 to transform teacher education by promoting a more dynamic, student-
centered learning atmosphere.

To further enhance the impact of NEP 2020, it is recommended that institutions invest in ongoing professional
development for faculty, improve technological infrastructure, and provide more resources to support the implementation of
innovative teaching strategies. By addressing these areas, B.Ed. Programs can more effectively align with the goals of NEP
2020, and contribute to the overall improvement of the education system.

The study also suggests the need for further research to explore the long-term effects of NEP 2020, and to involve a wider
range of stakeholders to gain a more holistic understanding of its impact on teacher education.
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