PREFACE TO THE EDITION

The International Journal of Indian Language Research Studies (IJILRS) is
delighted to present its upcoming issue, which showcases a rich spectrum of scholarly
contributions reflecting the linguistic, literary, and cultural diversity of India. The articles
included in this issue highlight interdisciplinary engagements across classical literary theory,
regional history, comparative mythology, language politics, and digital humanities,
underscoring the evolving landscape of Indian language research.

The issue opens with a scholarly examination of classical Indian literary theories in
Sanskrit, offering a comparative study of major concepts such as Riti, Vakrokti, Auchitya, and
Alankara. The article revisits foundational aesthetic frameworks and demonstrates their
enduring relevance to contemporary literary criticism. Complementing this classical
perspective, another contribution explores the socio-historical dimensions of Kerala’s social
reform movements, analyzing their transformative impact on caste relations, education, and
social mobility. This study foregrounds the interplay between language, history, and societal
change in regional contexts.

Extending the discussion into comparative literary analysis, one article investigates
mythological reimagination in contemporary fantasy literature by examining Indian and
Western narrative traditions. By examining distinct cultural approaches to myth adaptation, the
paper highlights broader questions of cultural ownership, reinterpretation, and globalization.
Another significant contribution revisits Macaulay’s Minute on Education and traces the
formation of Indian English, offering a nuanced perspective on linguistic adaptation and the
creative appropriation of colonial language in postcolonial contexts.

The issue further addresses the urgent need to preserve India’s diverse oral traditions.
A research article on the digital archiving of folk narratives and tribal oral heritage evaluates
technological opportunities alongside ethical, linguistic, and cultural challenges. The study
emphasises community-centred approaches and multilingual digital platforms as sustainable
pathways to safeguard intangible cultural heritage.

Collectively, the articles in this issue reflect the journal’s commitment to promoting
rigorous scholarship across Indian languages and literatures. They highlight the dynamic
relationship among tradition and modernity, local specificity and global discourse, and textual
scholarship and technological innovation. The editorial board expresses its sincere gratitude to
the contributors for their insightful research and to the reviewers for their dedicated efforts in
maintaining academic excellence.

We hope this issue will stimulate further dialogue and encourage interdisciplinary
research in Indian language studies, fostering a deeper appreciation of India’s rich linguistic
and cultural heritage.

Dr. Sandhya E. N
Chief editor
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Abstract

In the R1ti theory, Vamanamuni propounded that “style (riti) is the soul of poetry.” Kuntakacarya, in the Vakrokti
theory, established that the distinctive excellence of poetry lies in oblique expression (vakrokti). Ksemendra,
through the Auchitya theory, emphasized the primacy of propriety (auchitya) in all aspects of poetry. Bhamaha,
Dandin, and others, in the Alankara theory, analyzed the ornamental elements that enhance the beauty of poetry.In
this essay, a comparative analysis of these theories, an examination of their interrelationships, and an exploration
of their contributions to literary criticism have been presented. In conclusion, it is asserted that Indian literary
theories not only possess historical significance but also remain relevant in modern literary criticism.
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Abstract

The social reform movements that emerged in Kerala in the late 19th and early 20th centuries ushered in some of
the most comprehensive and influential social transformations in Indian history. In Kerala society, which was
founded on the rigid foundation of the caste system, movements led by great figures like Sree Narayana Guru,
Ayyankali, and Chattambi Swamikal paved the way for radical changes. This research paper analyzes the major
social reform movements in Kerala within a theoretical framework. Critically studies educational reforms, temple
entry rights, women's advancement, and struggles against caste discrimination. Applying historical-social
methodology, the research assesses the long-term impact of these movements and their role in the formation of
modern Kerala.

Mo(NaNo

alO@OMIMal®Io  MQITEINOO  @OOUMVIMM@T L0  HBI®I0  MQINSIMEN
@R)RYAlIBOM R0 BHABOM T3 OSHRISYOT MMM 1 al@ oY @6m (alNIMEBRU3
M3 1@ OO 1621 aBQNo MR MUIOUWIMUdEM 1QIBSTAIQ MVIDIa 1ds
al@1UBOIMEBBUBHE  ONSHN0 B0 1a). RO IQULAUMNQIOS  HBHOHUDNIW
@S 1OMOQIT3  MNI/@AIIR)MM  GHOS MVMaNO @3, (LVIMIIWEM UMY,
@oOYWHS], alsmil UIOD]HUE ORSERIR  DaNIMI@ M2  (AlMNIMEBRU3
MUMPAINIW AIQERUEHS ULIOMS]2)). OV NCUHAM (AleNIMWo  CHESOM 16l
(WM MVIMaNd  al@laH@eM  (AIMNIMEBRAS  OBTVELINDY d  alSHMS 10
OedeIMo  021QIM).  AfIBL0BLOMY  al@lay@eMo,  BHH(M(aIBNUUdMOINIEIUDO,
MO BHBYOS al)BRIND ], 20 1AUEAUUMOMIOM@ 100Q MADEEBRUE af)M IO
NN2BMICDHAIQT alO1HNRMM). 2@ @-MVIDIN B @I WMo (AIGWIUT 2],
Y (aMNIMEBRRHS  1@2lHH0el  qUIoWIMNNo  @RUWIMIH  BHHEBO M0
)l 1M @M 16)21 aldhlo NGNUaHEMo NileIw 1y@mIM).

Keywords: - MUOM)a0) b al@1aY@6M (aIMNIMEBRUE, 20 10U NI00, (U3 TMIIWEM 1@,
@Y1, MVIMaN 1B M@
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1. @QD)6o

CHOB0 af)M BaIGBUI0 AlOOMINBal®Io MQGINSIMEN @OAUMVIMo UE®D
200 1QULQAUMNNQYOS  HO@HOUMIQ  BRYW lal@ O 10885191210 1@)0M).  ruaI@em-
@odem  aflezmo  moManlsd:  21AooMIMe0 of)2ld  CoeILIGES1RNo
QU y0allafydslsmy. @OV D), @103 (lURo, Af1350c 0@ @M 1Mo
@R)IUWMILIWERS1TIM Mo BY1NUIBENNAUSTE )M 1N @ONIGEMNIRINEERBHS
R0 16ROV 1DIM}.! af)MIMTB, AlODMINGal®Io MIQIEMNEIMEN @OCUTVIMCOTINS,
CHHOSB MVDYNDM @3 MIQOD MO0 £-0QS 12 @SEBE .

MIMaN 1 al@lag@6m  (aIMNIMEBRERNS 9BWo AlNW  LISHEEREBHS
(V8 1M AW (@) (Al UBDDN@D IMEO 201N 1IN, (61150 6)dE:06806M 1 @3
BeME 1M&0 (VI0WIIMo, (@ 1M1 AlaHMONIBIOS (AIIBDMMEBRUZ, @YHWIM 1d:
0BLOELHMVOMIMEN  (IYdalMo, AUIBOMI al(@EERRINS @A1BERINU0  agM O
@ MVIMANH: @OAUGENIOWOM M AUL1OWIDIHE 2 D TN 12I06aM)
(UTIMNOIWEM @Y, @O0, alSMI] VIO 1BU8 MSEBR W MaNIMMI@ MO 1ds
M BeMOM MO0 21021 21eiailajo).

Y NCOUHEM (alNINLEM MO0 MEUY LlGHI0 CHOSOM ORI MVIMIaN b
al@1aY6M (AIMNIMEBRBYAS OMRN0, (1Mo, (AR UDIN(MalPAIQ @S IO,
oM VIoWIMo eIl VAR QANWB:RIMO Ol af)MDIEN.
CHOSIW  MEUIANIMNOM NN AW 2IMEBBUE - DMal®lad@6Mo, 2]
M@@n9@2mMo, N1BLOELIM NUYIalMo, M@ NNE@IalMo - af)M I ANBGUMICDD:
oM@ 1M N1EWQAIHMM).

2. ©OMELIND B> 21SBMNS

BHOBOM ORI  MVIMaDld  al@1ayem  (alMAIMEBROE  AMMY121066003
MW HHMVERLIND 1B MA’AIMEBRUE (A ICWIRMESITMINIM@IENT. MVIDIa 1ds
(JouO0M  MU1EVOMIO  (Social Movement Theory), @RUIM IHOUBIHN6M  MUI1RLINDO
(Modernization Theory), 9aloW1&1Q@ QUGY ONWRBRIMo (Subaltern Studies) af)0M I &0
OO MO0 HOMVERLIND 1B @RS IOMNWIW] al@1NEMIHNM) 2

2.1. VIMaN1H (alruOImM U1ELVIMo

VIMaN 1> (AlrUNOMEBRU3 VDO 162 @A) 168BUBHE)0
@M IO HUBHNODM IR Mo RISTM (ol 186mMEeBRsaM. 210U3M) S12leyes®)o
Ml SOGEIIOS@Yo MUIMaNId:  (alMNIM  MUIRLIND(AlE000, (AIMNIMEBRU3
9RO Aal@M® MIH(STW @OAUNVD RISMEE1RRI (political opportunity structures)
MOQ6BRU3, MAMIaNMEM RISME:U3 (mobilization structures), (TVOOMROM 1B 2ISHENSIHUT
(cultural frames) a)(MIOAUQIOS MOELIZMDO 12RHSIM.* BHOBON 16121 al@ o 6m
(2 JMNIMEBRSY0 HDMD0 MInN2IRIEBRS @3 M 1MNIENT DDYTD 1 16DTOND.

2.2. GBS 1@ MEAUIMOIMOM1IMEN MONGUH D H>UB

BHOSIQ MBOIIMAIMo (Kerala Renaissance) 630} 6NIaOMI6U (al(hs Q@I @M.
DOal@le”emo, 20MINNERL  (MAIMEedBRU3, A1BL0EIM  AULdalMo, U@
ANE@IaiMo, IS @OUGNIIWo MU CHESI®  MBAUIMNIMNDEM MO0
(aWIM  22ISHEERBOQW IS af)o.af)M.af)M. aleMWI@MEON  alOMDMIMIE 2],
CHOSIW MEAUIMAIMo  @IBNIAIYMB  MEUINIMOM T3 MIM)  QUIOSTRAIQ],
al@MIEING VIMaOld: LISMGHEIOS AVLNHAIQW  al)MIMVoRISM@NG3  (LORL
B (3B 124).8

3. (aWIM VIDIAN 1B al@laEEM (AlMLOIMEBRUS
3.1. ag)(V.a)08.c00).all. (adunamaulo (WBIMIGIWEM N3N0
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(LRIMOOWAEM U@  (1856-1928) BHOESI®  MEBUOMAIMODM MO  aRBQNN0
(IOMBOS MIWEMIW@INM). '3 RO, B©) AMO, B0 SR AMIAHIM' af)(M
OME0 (aMVIRLAIY MYBINUIBIDM RS, 2O AULAIMNQINS @RS IO 6A!
06NIMWIEBRUE  @OC3aNo0 NS IeSYOM]  1888-021 @PE}U1adNo (el
(Aruvippuram  Consecration) G&HOBOM ORI  MVIMaN1H  DIQERBIOS M 1BEMIW HH
MBI @IM. (ENUIaR6M @YW Al@®IOO® HOILRNNE26)B3:06NE, @OGGRaN0 B0}
Wl ANiano (WO @ DMalENo MINAN1EHARAIW @R 1HHI0 LISMHES
@2l0B30 §al@IM MIANMV ] &bl D0 1@)M).2

1903-@3 MUNJAI@@O® (UB°] MIEIWEM WA Al@laldeiM GWIWo (SNDP Yogam)
VPO MUMBIROM NN VIO allGRINMLN0WBS  (MoRIS )
(UBODOMNOD N0 (@)H20QT  @I0].  GWI.  altl,  HIMOMB  @RUoIN3
MS68E 1QOAUDINS EMMIIOD @3, af)MV.af)(B.000.afl. GO N1BL0ELIM0, HMIYG3
@ROUMVE68RU3, MM 1db Al aM AU (LBERL BB H@ 12432 ERINTD MO
'memMos Nley@1enas, NilendalMo MotRISMILRES' af)(M MY(BINIIE: 0 @O IMEN)
NS O(MEO (TV)ailaflaenmm.

3.2. @PYHBISIWINS (aluoIMAYo BT Ale@dalMIo

@YW (1863-1941) @OMVIU0S N1BINEBREIS @BVNUHIUVEBRUEHHIQW] VAo
6)2l® DaNIMIW CMMINIIWIBIM). Al MUMBIQOM @3 2Ma] GPYWEHIS],
mau@em  @Wlalmiomlem@ o] @nm  enepnle]l 9dom IR @Ry
CNMILOS @3 B3OSIW@IMM." 1893-@3 @OGGaN0 HOUATMINMS ald@GNIULRES
ID O2lPM 210 (MlODIQ MoEAUAIW DI, B5I6Mo @RMINUND @ROUBEMDHE
6)aldOENIUHE @8 WI(D 6)2IQIMBS @ONUE-IU00 M 1GHW 18065 103y,

ONBLORLIOMNY  @ONUHHIDOT IMIWBS  @OWHIS|IWIOS VAo  aBQNo
(ERLAIEM. 1907-@3 @OGGRaNO0 MSOM W Al 1MISHE (labour strike) (IIUEMGEHIM
MBHNID M  MIDA@ROM1LI0H6], aNLINIW]T alPIQ &S 1HUBH  MVBHIE
MIHSI3  (aGNIMo  @MAIG12N"2 0  CHESOMInAI  (lBL0E10M
2R NOOM ORI M(WIM  AULIEM @ 10I0@I)MY. 1910-03 @0GRaNo  MuNJaila)
muEm al@1al0rIM (Mo lo (Sadhujana Paripalana Sangham) 3810
@RNUBHIVVEBRUBHNIWBS Mo LIS 1M (AICUBOTMED IMEN GBI .

3.3. alsmil 1@ 18:8)0 GAURIND BA@UIMAUo

alsmil I 1dHU3  (1853-1924) GHOSIW  MBOUIMOIMOM ORI eNIDEU1Hs
MO BHMO 1M, (rUOMYL©) alemwlmmyo @06)6)3I0) GBI
BOBUM 1EHMDOWT@IM @REBRaN0, 20 1NIJAUMNWIAS AMAlPAIQW @RS IO
Gal0Bio  0al@PL  GAGMBRINSWI0  DalMlaUOINHBINSWIo  alOMo  af)2ld
200 1H809BHI0 ENOMMIEBISIHONEMHAM) @RCGaNo (UIG12)). '@RESGIM afl0maem ],
'GNURIE B M@)aleMo’ @MSEERIW B 1HE12ROS @RGGaN0 20O 1NUNIMNWAS
@U@ QMo @M IW0 OIS RIS 1.1

3.4. 6)6)(U B0 MO (NaNUIo CHH((0) (alCOUUOMIUBIV0)0

OB MVDI(NaN0  (1924-1925) BGHOBOMIHLI  MVIMaN B al@laHem
(dounomesngleel  MIBaMIEH  MDaUAI@@IM).  660UHH0 DaNIGRN
CHU@OOM N 2NNMBS  GNIUHEIT3  @OUBEMNGBHE QID  6)2QPIMSS
@ROUDHIOT IMIIBE MVAEAIWIGIM} OO  Sled. 00WAMB,  eds.all.
BHUNIGABMING MSEERIWNIMDES BNMIMIOD @3 @)@oE 12 OV (TVAMDO GRUYIW
(OWIMIo  BMS].  MaNI@RONIMWIIAS  allaEM@)0  af).&)d.  GUIAIIRINEO
18598130 MUY NAODN M) HHSIOB UOL | ald:@M)."8

OB  MDYNaOOD N0 ONRWo  1936-621  2l@(MalQDIQ  GHHU(D)
(IGOUWM  (al6U 0l IGRISS (UFIOMS]af). (MICUMEBHIE DaNIIRINT (10
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2l ®EIMI8 al0eeiS)0ila) CGHU® (AIGUWM  (al6didalMo (Temple Entry
Proclamation) ag)2l0 a0 10RHNUEH}0 BHHU(MEBBSE 1M (AIGNUUD 1HHIMBS @OUBHIU0
MDD O® HOMYMB 2l OOMIOR! aBQNo alGEINAMAIAIW  MVIDIaN b
M@am1@EnemeaR&1@d 63mowi1@ymy.

3.5. A1B196EIIMV al@laki@eMMU)o MIMIAN1dE: 2lRIMIDA L))o

01B10E1OM0 CHOS I MEAUIMNIMDD IMEN @YEM 1HH210 1@, A laHmMO]
MNOaIMEBRU3, MUOMaN 1B al@1aYBOMIBOUE, alBINAM  BOAMIU1EH0® 1603
oM U@ ANBYIELIMN QULIAIMOMITE MIBEMIWE: alth UaN12f).® (B 1MmY3
Da¥NOID0@  MUNdafle) MISIHUE (G lalo  @AUGeN  NEINEERUZHS)
NBLORLIMNY @OOUTVEEERUE M@Hs 1. (MU ).ag)o.af)MV. Ao, af)@3.00)0.af)0V. A laH3
@S683 1N (oM O1B39EL0M@MM IMEN NUIIAIMNDD M3 (AWM altUa012)).™

alS1és 1: (alIM MIDIaN1E: al@ oY EEM (AIMMNIMEBRSo @RS

a19Wlmo
(alrun9Mo MO B3 & ILelI0aISo (alWIM BMSo
af)N.ag)3.0u) .. (L2 1N2IWEM 1903-1928 Ralultel!
GWINo MO MBIV 1MEN
oMM Mo

MURIRM al@ 1aldrim @Y 08| 1910-1941 AiE39E10M
MoLlo @UBHOU00
6)6)0UHE0 S1.6)ds. MOWNUNS 1924-1925 GNIW
MUY (NaNo QO(@INUB-0U00
BHHU(D (aIBOUUMoO (2 2l 1 1936 BHHU(D

®1)MOU3 (AIGOUUOMINB-0U00

3.6. MU’ al@1akE6eM (AIMNIMEBRU3

M@18)6)S NNEMI2INNIY0 BRNUBINVEBREY0 CHOS IR MBNUIMAINTD MO0
@oM1NI0RY BINAIWI@IMM). @O 1WESIM ARIWIST af)PIOEIOMIQ AGMIDA
@M (@ N1B19EL9MED 1M (U9E124).2° @O(NANI @D, AN HHIOMO13
02108, eI81® @Yo s @HMOeN] SRR MO 1H:08 NNBLIBLIMET 1PROS®)o
P3O 12)ReS@Y0 M@ AEMAIN@M 10T MoEICUM M@BH: 1. AIMITVICMUIUO,
QNN MOmeMo, AWAIY al)M@NNUIa00 oM ANaH@EBRUE (@)
al@1ax MO 1060 BB (BN 1MRH0830@ 1@30M) 2!

4. U o6UI0MN1N 0 AlwddIMMIo

4.1. VAN al@laEEM DD IMON VAN

BHOSIQ MM 1dh al@laY@em (alMNIMEERSIOS MNBUINHD @POUQYHS
MR (N2 M lalMNAIT@)OM). AMal@lay@emo, 200 1M 1@EmA032Mo, N1BLIELIMY
QU39almMo, M@ ANG@221Mo, MMM 1 a}EEIND] af)M’ GRRILIGE16RI2100 GO
Mo (GO 2@ OV (aJMUOIMEBRSOS  NIAINIWIGMM2Z  HOUGYN
MUMBIWEBRUEHE CGOUME] (alUG@M 12 AW BMMIBHBI0 MIoCRISME:S)0 Gal@M
63(0) (1a}RINOW al@lay@6m o oeURl TV e 1a)).

4.2. MI0MIM 1B PIaH(STNIJo CRUI® (alrUNIMAOIYo

BHOSIQ MBAUIMNIMAONo GRUIQ MVIIMOMY TVAMD (alMNIMNo @213
(V8% 1@EeMMOQ NINMWAMENBIW @M. 63(d) AUUBDD), MVIMAN 1 al@laY@6Mo GRUDIW
MUIO@EOOOM M @DUWRIAIQ  MVIMaNH  af)dblo  MUiaH1HemmM@ 1M
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MaNIRHAOW].  AMOUWOD, GRUWIW  (alMNIMo  MIMaNld MO LN8S
@)U IEBBEISB (OB 16)2|SHOT 122 af)MI@IB, a11R1 MVM3BEREERS 13, GRUY'IQ GMMIHE U3
MOMAN B al@ Y@M CBUYIQ Haf)d MM Elaem WO BHENGY af)MND)0
(RBRLQAIEN).

4.3. a1l 1O 1H8)o H1ONUMIUWI6BRB)o

CHOSIW MM  al@aH@eM  (aIMNIMEBRUEHH aflel  al@ 1@ 830
ENUMWIEEREBY0  HNBOW @M. (A IWIMAIWIo, A1H  (AIMNIMEBRSY0  al}}aH
BMMI@IO10Y1210Q 103y, MO HEB)6)S eM@ 1388 1808 1Mo
@120 1)M*#  HSoe®, QAW  al@layoem  (aINIMEERUE @I 1©d
a)Baj0¥lo MaNdOeMo oo l@arlal. aflel  qUMEEERs1m3,  630)
MMBIQOM MO )N 2600 1M laem O] HIEMOAS). af)ss 1210,
MDNDIQT  al@1GURIW240M3, MDD (alMNIMEBBUE  GHO8  MVMANT MO
2MOIWlal®INUTBBEOEEM@MM Mo @YUM 1EUM@LOHEEMODT Mo @RS 1MMOQS)
)@ (UL HODI6N).

5. (I @390LI9MEBRE)0 (Al 1®)o

5.1. 3°1@221H 081 MIMaN1H MIdWIMmo

BHOSIQ MVIMaN 1 al@laH@eMm (aIMNIMEBRRINS Gl@RIHHIRI MUI0WIMo
Q86 Oflaleindem. ABLELMOM16LIR0 @RHBDINIO IORIRY0 BHOBTD M0
MO CMNFEBRUE alLIMIo MV al@1aY6M (alMNIMEEBREINS @RS IOMOQ 12I106N)
M2 1D 1@ 1H86)M@ .2 MIMaN s 211NN D) (social mobility),
200 1GENIWOM IMEIN B3NN, MO 1HEINS MIRMBAIM OMBM alBN] ag)mId &
(MUNOMEBREYOS EMND1SIBS nNLIBRSIAN).

5.2. @RYWIMI1H CHASOM IMEN PIaH (ST (MIoMIPo

BHOSOD MO MVANGUAHUAIY EIH(STQ MIoMPIBo - OWBMM EIaH(SIW
1808100, VAMAIW MUINT3 VMaNo, MVIMaN1H MIMWIENBs &OVM@I -
MO0 1 al@1aYE6M (AIMNIMEBBRE1E MMM (aIG2103Mo UBEHNINN@ 1H60M).28
MM (el I lwom@m Mo Ml ENo GUMSIIBE VA0 BHOS 1
2aH(STROD MO0 BB N aHU@AIW ] @SOIM).

5.3. MVAILIB (I B

HIMEYOD) BHOBOM 1LNo AmI@ el MVIManld: M@ N0 TVADIOD Mo
GUNZ 188 MVAEERUE ERSOIMY af)M@) IMIMTB, B 1R MVIMIAN 1B al@ la@em
(aJMNIMEBBREYAS 210 (Mo MABILN B> (aIMIHD | O88MIEM. 200 1N1GNalMo, eilow
@oMVAMGIo, MOMIOMH Alaa® ©SEERIQ OlaHEERUE MHBAIPIo G0
MDaNOO®  euann1slemm??  on  oelnilg]s:eos  @rE1m)6U1H0 166003
al@1aY6M (IMINIMEBBRBYOS ald0BRUS (AIMVBMAIEN).

6. DalMonNI(00

BHOBO0) 1021 MVIDYaN 1 al@ a3 @6M (aIMNIMEBBUE M YME 1@ (@D 16)El aBRNR0
(WIMAYS MIMaN 1 al@IUBGOMMEBRRIDS  TVANAIQ  @Y6UIIMAIEN).
(LVIMOIWEMN  UN®), @OWEHOS], oISl VI THUE MSEBEIR  NaNIMMIYS
BMNMI@IOD T3, CHOS MM}aNo RO QULNIMNQIDS HBHOUDIQ LISMEIQ
602NN S H0H)o TVMRINIQ MIQEBRUE MVIWIAILNEH®Io Mal@). N1BLIELIMY
QU39alMo, BHH(D (alEOUUMINUB:IM0, NI N1GA2IMo, VIO s AlRIMITADD®)
)0 10U D (AIMNIMEBBEIRS (lWIM EMSEBERBIW 1@IMY.

0D (NEOUAHEM (aleNIMWo HNUEOYSIOMIMD Galde)Rl, GBS MBNIOMAIMo
B0) MNaMMEU (al(d @IV T@IM). AMal@at@eMo, MIMa0 s MID], @IaH(S1
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GENIOWNI@BBOEMo )M B2 2]  (aIUGOM 1 2@I6N) D (AIMUNIMEBRBYNS
weo ). alalw  MmEIVERWEHs cGUME] (aludomla aflldlon  eMmILHs)o
MVOPRISMEHB0 Gal@MM), GH8 MVMaN@MIMEN L2MOW @) NTILOEEMDD Mo
@RWIM 1BNUD@IHO@EM@D Mo @RS OO S).

HMEDOM BHOBo - G@RO MO OWBON MVILHUOD, NS G@ROBDINY
M) aldh6BRU3, MIPMEDIM MAMIAIEAIQ CVDJaNo - (MVIMaO ]  al@layem
(AJCUNOMEBREOS 31@als0el oW nom 1060 Qa0RINIAM.  af)MNIMI,
200 1018N21Mo, eflotn @RMVAMIo, MVIMUOD 1B AaHA® @NSEERIQ (o IUREERU3
MBa0Plo  MIRIM@BLNM@ IMIT3,  al@1aY@6M  (AlMNIMEBRBROS  aldO6BRE)0
MUDEBRSBY0 MABILI B (AITVHD | OSSMIEN). MVIDIaN 1B M@ 1630 MAMIOD IMN)o
GBS MADO OSECOENRONENS.
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Abstract

This paper examines the divergent approaches to mythological adaptation in contemporary fantasy literature
through a comparative analysis of Amish Tripathi's Shiva Trilogy and Rick Riordan's Percy Jackson series. While
both authors engage in mythological retelling for modern audiences, their methodologies reflect fundamentally
different cultural positioning, narrative strategies, and ideological commitments. Tripathi's work emerges from
within Indian cultural discourse, treating Hindu mythology as living tradition requiring reverent reinterpretation,
whereas Riordan approaches Greek mythology as cultural artifact available for creative appropriation. Through
close textual analysis grounded in adaptation theory and postcolonial literary criticism, this study demonstrates
how each author’s treatment of sacred narratives reveals broader tensions between cultural preservation and global
commodification, between reverence and irreverence, and between insider and outsider perspectives on
mythological tradition. The analysis illuminates how contemporary fantasy literature functions as a site of cultural
negotiation, where ancient narratives are continually rearticulated to address present concerns while navigating
the complex dynamics of cultural ownership, religious sensibility, and literary innovation.

Keywords: - Mythological Adaptation, Amish Tripathi, Rick Riordan, Hindu Mythology, Greek Mythology,
Cultural Positioning, Narrative Strategies, Religious Sensibility

1. Introduction

The twenty-first century has witnessed an unprecedented global surge in mythological fantasy
literature, with ancient narratives being reimagined for contemporary audiences across diverse cultural
contexts. This phenomenon raises critical questions about the relationship between tradition and
innovation, the ethics of cultural adaptation, and the role of popular literature in mediating sacred
narratives. Two authors exemplify contrasting approaches to this enterprise: Amish Tripathi, whose
Shiva Trilogy (2010-2013) reinterprets Hindu mythology for Indian and global readers, and Rick
Riordan, whose Percy Jackson series (2005-2009) transplants Greek mythology into contemporary
American settings.t While both have achieved commercial success and critical attention, their works
emerge from fundamentally different cultural positions and employ divergent narrative strategies that
merit scholarly examination.

This paper argues that Tripathi and Riordan represent two distinct paradigms of mythological
adaptation: the insider's reverent reconstruction versus the outsider's creative appropriation. Tripathi,
writing from within Hindu cultural tradition, approaches mythology as living religious heritage
requiring careful reinterpretation that honors its sacred dimensions while making it accessible to modern
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sensibilities. Riordan, conversely, treats Greek mythology as secularized cultural property available for
imaginative transformation and commercial exploitation. These differing approaches reflect broader
tensions in postcolonial and globalized literary production, where questions of cultural authenticity,
representational ethics, and literary authority remain contested.

The significance of this comparative analysis extends beyond literary criticism to illuminate how
contemporary societies negotiate relationships with cultural heritage. By examining how Tripathi and
Riordan navigate these tensions, this study contributes to understanding mythology's evolving role in
contemporary global culture.

2. Theoretical Framework: Adaptation, Appropriation, and Cultural Position

This analysis draws upon several intersecting theoretical frameworks. Linda Hutcheon's
adaptation theory provides foundational concepts for understanding how narratives transform across
media and cultural contexts. Hutcheon distinguishes between adaptation as "an acknowledged
transposition of a recognizable other work™ and appropriation as more radical transformation that may
obscure original sources.? This distinction proves particularly relevant when examining how Tripathi
and Riordan differently signal their relationships to source mythologies.

Postcolonial theory, particularly as articulated by Homi Bhabha and Gayatri Spivak, offers
critical tools for analyzing power dynamics in cultural representation. Bhabha's concept of "colonial
mimicry" and "cultural translation™ helps illuminate how colonized cultures must navigate between
authentic tradition and globalized modernity.® Spivak's notion of "strategic essentialism" similarly
explains how marginalized groups may deliberately emphasize cultural authenticity for political
purposes.* These concepts prove essential for understanding Tripathi's positioning within Indian
cultural nationalism.

Contemporary scholarship on world literature and translation, especially work by Emily Apter
and Rebecca Walkowitz, addresses how texts circulate globally and adapt to diverse reception
contexts.>® Their emphasis on literature's translinguistic and transcultural dimensions informs analysis
of how mythological narratives travel across cultural boundaries.

Finally, religious studies scholarship on "lived religion™ and "popular theology"” provides
frameworks for understanding how sacred narratives function outside institutional religious contexts.
Scholars like Diana Eck and Wendy Doniger have examined how Hindu mythology operates as both
religious scripture and cultural narrative, a duality that profoundly shapes Tripathi's approach.”®

3. Cultural Positioning and Authorial Authority

The most fundamental distinction between Tripathi and Riordan lies in their cultural positioning
relative to their source mythologies. Tripathi, an Indian banker-turned-author, writes explicitly for an
Indian audience seeking to reconnect with Hindu tradition. His author's notes frame the Shiva Trilogy
as an attempt to "imagine Lord Shiva as a human being" while maintaining reverence for the divine.®
This positioning reflects what Arjun Appadurai terms "vernacular cosmopolitanism™ a mode of cultural
production that navigates between local tradition and global modernity.*°

Tripathi's insider status grants him cultural authority but also imposes constraints. He must
negotiate between innovation and orthodoxy, between creative freedom and religious sensibility. His
novels consistently emphasize their devotional intent, with dedications to Lord Shiva and
acknowledgments of mythological sources. This careful framing reflects awareness that Hindu
mythology remains living religious tradition for millions, not merely literary material.

Riordan's position differs markedly. As an American author adapting Greek mythology a
tradition distanced by millennia and secularization from contemporary religious practice he operates
with greater creative freedom. Greek mythology functions in Western education as classical heritage,
cultural foundation, yet not living religious practice. This secularization enables Riordan's irreverent,
comic tone and radical recontextualization. His protagonist Percy Jackson can mock the gods without
courting religious controversy, a liberty unavailable to Tripathi when depicting Hindu deities.
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However, Riordan's outsider status to Greek culture proves less significant than his insider status
within American culture. His novels naturalize Greek mythology within American settings, making
Olympus hover above the Empire State Building, placing gods in contemporary American scenarios.
This domestication reflects what Mary Louise Pratt calls the "contact zone" spaces where disparate
cultures meet and negotiate power relations.! Riordan's work exemplifies how dominant cultures freely
appropriate others' heritage while maintaining their own cultural frameworks.

Table 1. Showing Comparative Framework

Comparative Framework Amish Tripathi Rick Riordan
Cultural Position Insider to source mythology Outsider to source, insider to
target culture
Relationship to Tradition Living religious heritage Secularized classical heritage
Authorial Authority Cultural-religious legitimacy Creative-literary freedom
Primary Audience Indian readers reconnecting Western readers encountering
with tradition mythology
Narrative Tone Reverential yet humanizing Irreverent, comedic
Adaptation Strategy Rationalization and Contemporization and
historicization Americanization

4. Narrative Strategies and Mythological Adaptation

Tripathi and Riordan employ contrasting narrative strategies reflecting their different cultural
positions and objectives. Tripathi's primary technique involves rationalization reimagining
mythological events as historical occurrences explainable through naturalistic causation. In The
Immortals of Meluha, Shiva transforms from cosmic deity to tribal leader whose "third eye" represents
advanced martial skill rather than supernatural power.*? Mythological weapons like the Brahmastra
become advanced technologies. This rationalization serves dual purposes: making mythology
accessible to modern rational consciousness while implicitly arguing for historical authenticity of Hindu
traditions.

This strategy reflects what Sheldon Pollock terms "Sanskrit cosmopolitanism” the use of classical
tradition to negotiate modernity.*®* By grounding mythology in pseudo-historical narrative, Tripathi
participates in longstanding Indian discourse seeking to establish Vedic civilization's historical
legitimacy. His novels thus function as popular theology, offering interpretations accessible to readers
uncomfortable with supernatural elements yet seeking cultural connection.

Riordan's strategy emphasizes contemporization rather than rationalization. Greek gods remain
supernatural beings but operate within contemporary American society. Zeus wears business suits; Ares
rides motorcycles; Dionysus manages a summer camp. This approach transforms mythology into what
Mikhail Bakhtin calls "carnivalesque™ the comic subversion of established hierarchies. Ancient gods
become subject to modern inconveniences, bureaucracies, and social norms, creating humor through
anachronism.

5. Sacred Narrative and Religious Sensibility

The treatment of religious sensibility constitutes perhaps the sharpest distinction between these
authors. Tripathi's work maintains consistent reverence toward Hindu deities even while humanizing
them. His Shiva remains fundamentally heroic flawed yet noble, human yet transcendent. The novels
never mock Hindu practices or beliefs; rather, they explain them through rational frameworks. Rituals,
prayers, and religious philosophy receive serious treatment, with characters engaging in genuine
spiritual discourse.

This reverence reflects Tripathi's awareness of writing within living religious tradition. Hinduism
lacks the doctrinal authority structures of Abrahamic religions, allowing diverse interpretations, yet
maintains strong popular sensibilities about appropriate deity representation. Tripathi navigates these
sensibilities carefully, his novels receiving endorsements from religious leaders while sparking debates
about interpretive legitimacy.
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Riordan's approach proves far more irreverent. His gods exhibit petty jealousies, absurd vanities,
and moral failings that become sources of comedy. Zeus appears as bombastic tyrant; Ares as brutish
bully; Dionysus as perpetually annoyed camp director. This comic treatment reflects Greek mythology's
status in Western culture educational heritage rather than religious practice. The absence of
contemporary Greek paganism as significant religious movement grants Riordan freedom unavailable
to Tripathi.

6. Conclusion

This comparative analysis of Amish Tripathi and Rick Riordan reveals fundamentally divergent
approaches to mythological adaptation reflecting different cultural positions, ideological commitments,
and literary strategies. Tripathi's reverent reconstruction of Hindu mythology from within Indian
cultural tradition contrasts sharply with Riordan's irreverent appropriation of Greek mythology for
American audiences. These differences illuminate broader tensions in postcolonial and globalized
literary production between cultural preservation and commercial exploitation, between insider
authority and outsider creativity, between sacred heritage and entertainment commodity.

Both authors achieve commercial success and cultural impact, yet their works serve different
functions and navigate different constraints. Tripathi participates in Indian cultural nationalism while
offering progressive interpretations of tradition; Riordan democratizes classical education while
commodifying ancient heritage. Neither approach proves inherently superior; rather, each responds to
specific cultural contexts and audience needs.

The significance of these works extends beyond entertainment to broader questions about cultural
ownership, representational ethics, and tradition's role in contemporary societies. As globalization
intensifies cultural contact and migration diversifies societies, questions about who may tell which
stories, how traditions should be adapted, and what obligations attend cultural representation become
increasingly urgent. Tripathi and exemplify two responses to these questions, their successes and
limitations illuminating ongoing negotiations between past and present, local and global, sacred and
secular.

Future scholarship should continue examining how contemporary fantasy literature mediates
relationships with cultural heritage across diverse contexts. Comparative approaches prove particularly
valuable, revealing patterns and tensions that single-culture studies miss. As mythology continues
adapting to contemporary forms, critical analysis must similarly adapt, developing frameworks
adequate to the complexity of cultural production in globalized, postcolonial contexts.

Ultimately, both Tripathi's and Riordan's works demonstrate mythology's enduring power to
captivate imaginations and address contemporary concerns. Ancient narratives prove remarkably
plastic, capable of reinterpretation across radically different contexts while maintaining cultural
resonance. This plasticity ensures mythology's continued relevance, though the terms of adaptation
remain contested terrain where questions of cultural power, religious sensibility, and literary innovation
continue to intersect and conflict.
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Abstract

This paper re-examines the colonial foundations of Indian English through a critical engagement with Minute on
Education, a document that profoundly shaped the linguistic trajectory of the Indian subcontinent. Moving beyond
the well-rehearsed critique of Thomas Babington Macaulay as a cultural antagonist, the study offers a close textual
analysis of the Minute, with particular attention to its rhetorical strategies and institutional context. It further traces
the historical processes through which English, initially introduced as a colonial instrument, was appropriated and
transformed within the Indian sociocultural milieu. While engaging with Robert Phillipson’s theory of linguistic
imperialism and Alastair Pennycook’s framework on the cultural politics of English, the paper critically assesses
their limitations. It argues that these models do not fully account for the complex, negotiated, and often
contradictory processes that underpinned the emergence of Indian English. In developing this argument, the study
draws on recent work by Sharma and Sharma, alongside the broader theoretical contributions of Braj B. Kachru,
Gauri Viswanathan, and Bill Ashcroft.The paper contends that Indian English should not be viewed as a passive
colonial inheritance but as a historically situated and actively constructed linguistic formation, shaped through
processes of adaptation, resistance, and creative agency.

Keywords: - Macaulay’s Minute, linguistic imperialism, Indian English, colonial education, nativization,
postcolonial linguistics.

1. Introduction

English did not arrive in India on wings of enlightenment. It came packed alongside muskets and
accounting ledgers, tucked into the administrative machinery of the East India Company. That much is
well known, almost a cliché of postcolonial studies. But clichés become clichés because they are
roughly true, and this one captures something essential: the English language in India was never
culturally neutral. It carried epistemologies, hierarchies, ways of sorting the world that would reshape
sometimes violently how Indians understood themselves and each other.

And yet. To tell the story only as imposition misses what | find most fascinating about Indian
English: the sheer creative audacity with which Indians took the colonizer’s tongue and bent it into
shapes Macaulay could never have imagined. Braj Kachru called this process "alchemy" 2, which is the
right word it suggests transformation, not mere adoption. Raja Rao wrote in his preface to Kanthapura
that "the telling has not been easy" 1°, and that modest understatement conceals an enormous
cultural labor: the work of forcing a foreign language to carry indigenous rhythms of thought, narrative,
and feeling.
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This paper traces that process from its colonial origin point Macaulay’s Minute through the
theoretical debates it has spawned and into the linguistic reality of Indian English today. I am not trying
to rehabilitate Macaulay or to excuse the violence of linguistic imperialism. But | am trying to tell a
more complicated story than the one we usually hear, because the actual history is more complicated,
and more interesting, than any simple narrative of domination and resistance can accommodate.

2. The Orientalist-Anglicist Debate: What Was Actually at Stake

The argument over education policy in colonial India did not start with Macaulay. It had been
simmering for decades, and to understand the Minute properly you need to understand what came
before. In the late eighteenth century, Company scholars like William Jones and Charles Wilkins
approached Sanskrit and Arabic with genuine if strategically motivated intellectual enthusiasm. Jones’s
1786 observation about the "stronger affinity" between Sanskrit, Greek, and Latin® was not just
philology; it was a claim about civilizational kinship that served to justify British engagement with
Indian learning on respectful, if paternalistic, terms.

The orientalist position had institutional weight: the Asiatic Society of Bengal (founded 1784),
Sanskrit College at Benares (1791), the Calcutta Madrasa. These were not charitable ventures.
Viswanathan has shown convincingly that orientalist patronage was a mode of control it made Indian
knowledge legible to European categories and therefore manageable within the colonial administrative
apparatus .12 But it was a relatively gentle mode of control, at least by comparison with what followed.

The anglicists evangelicals, utilitarians, free-market liberals wanted something blunter. Charles
Grant’s 1792 Observations had already laid the intellectual groundwork: Indian civilization was
degraded, Western knowledge was the cure, and English was the delivery vehicle. James Mill’s
utilitarianism gave this argument a secular veneer. The evangelicals supplied the moral urgency. What
they shared was a conviction that Indian traditions, whatever their past glories, were now obstacles
rather than resources. The stage was set for Macaulay.

3. Macaulay’s Minute: A Closer Look

Macaulay’s Minute of February 2, 1835 is one of those documents that everyone cites and almost
nobody reads carefully. The famous line about "a single shelf of a good European library" being "worth
the whole native literature of India and Arabia"® is breathtaking in its arrogance, and it has quite rightly
become a touchstone in postcolonial critique. But if you actually sit down with the full text, a more
interesting picture emerges. Macaulay was not primarily writing a cultural manifesto. He was writing a
policy memao, and his arguments are calibrated to institutional pressures that the outrage quotient of the
famous line tends to obscure.

He frames the question instrumentally: which language will most efficiently produce the class of
administrators the Company needs? He points to the success of English education already underway in
Bengal. He appeals to fiscal prudence. These are bureaucratic arguments dressed up in rhetorical
fireworks, and they tell us something important about how linguistic imperialism actually operates not
(or not only) through dramatic declarations of cultural superiority but through the mundane machinery
of budgets, staffing decisions, and examination protocols.

The Minute led to the English Education Act of 1835, and as Sharma and Sharma have argued
the consequences were seismic.!! Macaulay wanted to create "a class of persons Indian in blood and
colour, but English in tastes, in opinions, in morals and in intellect".®* He got something far more
unpredictable: a class of English-educated Indians who would use the master’s language to dismantle
the master’s house. The irony is too perfect to be accidental; it suggests that linguistic imperialism,
however powerful, cannot fully control what colonized peoples do with the tools they are given.

4. Linguistic Imperialism: Useful Frameworks and Their Limits

Phillipson’s concept of linguistic imperialism (1992) gives us a structural vocabulary for talking
about how English achieved and maintained its dominance: through education systems, civil service
exams, legal proceedings, all conducted in a language most Indians did not speak.® The framework is
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valuable, and I use it. But Phillipson tends to present English’s dominance as monolithic, as something
done to passive recipients, and the Indian case is more tangled than that.

Pennycook’s work is a useful corrective. He attends to the discursive construction of English as
"modern,” "rational," "progressive” the ideological scaffolding that makes English desirable, not just
imposed.® This matters for India, where the demand for English education was not only colonial
imposition but also indigenous aspiration. Raja Ram Mohan Roy petitioned Lord Amherst in 1823 for
English-language schools. He was not a stooge of empire; he was a reformer who saw English as a tool
for accessing scientific knowledge and challenging orthodox Brahminical authority. The picture is
messy. It is supposed to be.

Ngtigi wa Thiong’o offers the starkest counterposition. For Ngiigi, colonial language is spiritual
violence, a severing of the colonized from their cultural roots, their ways of knowing, their very capacity
for authentic self-expression.” His decision to write in Gikiiyii rather than English is a rebuke to the
entire Macaulayan enterprise. But many Indian writers and scholars have chosen a different path,
arguing that English can be decolonized from within, that appropriation is itself a form of resistance. |
am sympathetic to both positions, which is another way of saying that | think the argument is genuinely
unresolvable.

5. How Indian English Was Actually Made

Whatever Macaulay wanted, the English that took root in India was emphatically not the Queen’s
English. From the start, Indian speakers adapted the language its sounds, its syntax, its vocabulary to
the multilingual reality of their lives. Kachru’s term "nativization" captures this process: retroflex
consonants replacing alveolar ones, the progressive tense where British English would use the simple
form, the ubiquitous tag question "isn’t it?" appended to sentences regardless of their grammatical
subject.* These were not mistakes. They were creative adaptations evidence of a living language being
shaped by new speakers to serve new communicative needs.

The literary dimension is equally striking. When Raja Rao described the challenge of "molding”
English to suit Indian realities®®, he was articulating a project that generations of Indian writers would
pursue: making English carry the weight of Indian experience without flattening that experience into
European forms. Rushdie’s exuberant, chaotic sentences. Roy’s neologisms and capitalized
abstractions. Ghosh’s polyglot registers moving between Hindi, Bengali, Arabic, and English. Ashcroft,
Griffiths, and Tiffin theorize this as "abrogation and appropriation” the simultaneous rejection of
imperial standards and the seizure of the language for new purposes.! The phrase is clunky, but the
insight is sharp.

At the political level, the irony deepened. Macaulay’s "class of interpreters" turned out to be
anything but docile. English became the medium of anticolonial thought Naoroji’s drain theory,
Congress resolutions, Nehru’s Discovery of India. The colonizer’s language was turned against the
colonizer, and this reversal was not accidental but structural: English education, by creating a pan-
Indian intelligentsia, inadvertently provided the nationalist movement with its common tongue.
Dasgupta has noted the peculiar double life English leads in India simultaneously a marker of elite
privilege and a potential lingua franca, a tool of exclusion and a vehicle for democratic aspiration.? That
ambivalence is the colonial encounter’s most lasting legacy.

6. The Contemporary Landscape

Nearly two hundred years after Macaulay, the language question in India is if anything more
fraught than ever. English-medium education has expanded dramatically, driven by parental demand
and market logic. Even low-cost private schools in urban slums now advertise English instruction as
their primary selling point. The aspiration is understandable: English remains the gateway to
professional employment, higher education, and social mobility in ways that no Indian language can
currently match.

But this expansion has deepened existing inequalities rather than resolving them. Access to
quality English education is still stratified by class, caste, and geography. The English-speaking elite
dominates the professions, the judiciary, the media reproducing, in democratic India, the very
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hierarchies that Macaulay’s system helped create. The New Education Policy of 2020, with its emphasis
on mother-tongue instruction in early years, represents the latest attempt to redress this imbalance. It
has been met with skepticism from parents who see English as their children’s best chance. The tension
between linguistic justice and economic aspiration shows no sign of resolution. Perhaps it cannot be
resolved only negotiated, endlessly and imperfectly.

7. Conclusion

The history | have traced here does not have a tidy ending, because the process it describes is
ongoing. English in India is still being made in classrooms and courtrooms, in Bollywood scripts and
WhatsApp messages, in the code-switching of urban millennials and the careful formality of rural
aspirants. It is not one thing. It is a vast, ungainly, endlessly productive mess, and it confounds every
attempt to reduce it to a simple story of either imperial domination or triumphant appropriation.

What | take from this history is a conviction that languages are not tools to be imposed or resisted
but practices to be inhabited. Indian English in its phonology, its syntax, its literature, its cultural politics
testifies to the creative stubbornness of Indian speakers who refused to use English on the terms it was
offered and insisted on making it their own. Macaulay set out to create a class of cultural intermediaries.
He ended up helping to create a literary tradition, a political vocabulary, and a way of being in language
that belongs to India at least as much as it belongs to England. He would, one imagines, be horrified.
That is perhaps the sweetest irony of all.
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Abstract

This research paper presents an analysis of contemporary challenges and possibilities associated with the digital
preservation of Indian folk tales and tribal oral traditions. Under the pressures of globalization and modernization,
oral traditions are rapidly disappearing, and digital technology has emerged as an important tool for their
preservation.The study provides a comprehensive evaluation of technological, cultural, linguistic, and ethical
dimensions. The research finds that while digital archiving offers immense possibilities, it also creates serious
challenges such as the loss of cultural context, inequality in technological access, the complexity of intellectual
property rights, and issues related to maintaining authenticity. The paper suggests that a community-centered
approach, multilingual digital platforms, and culturally sensitive technological interventions are essential to ensure
sustainable preservation. This study makes a significant contribution to the development of digital humanities in
the Indian context.
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g MY-U URIT AhhUTaft 3R snfearit Hifes st & fefoed WRemr ¥ J& gaamie gifaal
3R TGS T IR TR &l g | IfiehRur 3R eIl & gard | doft § faqgw gidt Hifas
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Hipferep, W SR Afdeh ST BT GHY Hedib Bl ¢ My § yra 11§ & Sl f3foea wugw
SR FUTTTY Ye IRl §, 98! IRpfae Ty BT JHaH, dh-1b! Ugd & SRGHT, difgd Sual
SHYBRI Bt SIfead iR UG §9E TG &1 FAtfaar TR aremt Sad Bt & | 0 § g=ia foar
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T U ¢ 1° 37 IRURTSH BT TREUT Had aealdol |l 1o &, Sfedh 36 Sitad Y& R gl
@ Aioha UfieRY JHMda H g 1o

fefiee Arfae) & el & gam ysade 3R Y Tv=g o1 o Aeaquf 217 3 fewm &
f$fied IuwHur AFfa®! ST &I AU d8id! § YHT §1d §—UT6 fazawur, eeefieu, Sedd
fI=aIyoT 3R ggarTaS WY & ATy |7
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3. AP e YTl Y nfearft #Hifkae Wt $1 adar fRufa

YRA B 700 ¥ 31 Snfeardt wer § foma! oot fafkiy wiomd, Tepfaar oik Mfes
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